DEVELOPMENTAL ACTIVITIES

 Why do we need to study lterature?
. lharimlsﬁlled\qlthldeasmatneeidmbeuplored. : -
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What s a good story? =
& A good story Is about something the audience decides ks interesting or important. A great story
often does both by using storytelling to make important news interesting.
® A good story should alter you in some way; it should change your thinking, your feeling, your
psyche, or the way you look at things. A story is an abstract experience; it's rather like venturing
through a maze. When you come out of it, you should feel dightly changed (Allen Say)
s Agood story, however, does more than inform or amplify. It adds value to the topic.

Why read children’s classics?

‘Some people mistakenly believe, writes children’s author Jill Paton Walsh, “that something written for
children is necessarily inferior, could not be a serious work of art” As award-winning Katherine

Peterson argues, many intelligent, well-meaning people think that “while adult fiterature may aim to be
art, the object of children’s books Is to whip the little rascals into shape. ™

But great children’s stories are powerful, imaginative, and memorable; they resonate with readers of all
ages and have a lasting and profound impact. This site will examine a selection of classic children’s

novels as distinguished works of art. It will Isok at what makes these novels notable and why they have
such universal appeal. :

Joseph Conrad wrote that every word in a good novel should contribute to the wark’s overall purpose.
A great novel for either children or adults is like a symphony; it has any separate elements but they all
work together 1o create a unified effect. i

Why should you care about children’s liverature?

If you are In apposition of influence with children, be it as parent, teacher, librarian, or gra ndpa}ent, you
can make a definitive Impact on their lives by fostering a love of reading. Research’has shown a
demonstrated relationship between reading, cognitive development, verbal skills, and academlc
achlevement. Children who are read to, not only are more articulate, but also have higher order

reasoning skills, a more effective writing style, superior reading comprehension, and mare advanced
critical thinking skills.

Stories teach children how to cape with life’s challenges. They provide a trial ran of life’s possibilities.

They also transmit the accumulated wisdom and values of our culture. Children learn through models
and heroes. e :

Key themes and concerns in children’s literature
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Recent Trends in Children’s Literature

Recent decades have brought additional changes in the publishing of children’s literature. The market
for children’s literature has been influenced by demand from parents, children with increased buying —
power, and a proliferation of serial writing to boost sales. In addition, there have been changes in the
content of children’s books related to gender, diversity, and social class (Ching, 2005; Englehardt, 1991;
Gangi, 2004; Hunt, 1995; Larrick, 1965; Taxel, 1997; Zipes, 2001). While each of these areas Is a
worthwhile toplc of study on its own, this chapter does not focus on them beyond recognizing their
influence overall.

While the impact on children’s literature due to cultural influences has been apparent throughout the
decades, current trends center mostly on digital and technological advances in our sodety.
Technological advances have exerted huge effects on printing and publishing capabilities. Beyond
printing capabilities, authors and illustrators are writing to maintain the attention of children
accustomed to the fast-paced sensory input of digital resources, such as computer and video ganies,
smartphones, and tablet apps. Publishing companies have attempted to produce print texts that mimic
or resemble digital texts in wording, style, type of images, or format. Some print texts even borrow
concepts about page design from digital texts. '

- Exposure to digital and technological resou}ces and global access to information have changed the
boundaries, topics, and perspectives repres:ented In books for children (Dresang, 1999, 2003). These
¢hanges in print texts Jncludé the use of non-linear plots that are organized not by a typical beginning,
middle, and end, but tell the story out of order and/or lead readers in multiple directions thraugh the
text (e.g., The End, by David LaRocheIle, 2007)

As Anstey and Bull (2006) explained, contemporary books are products of changing times that require
new understandings about text and are well suited for (éaching and preparing students to
be multifiterate individ:.la!s Multiliterate [ndividuals are socially responsible, informed cilizens'who are
flexible and strategic as they engage In literacy pracnces with a variety of text types In a diverse world |
[Anstey & Bull, 2006). :

Technological resources have changed the way information Is communicated, and teachers must
prepare students to understand Information from all types of texts, including digital texts. While this can
. be facilitated using digital technology, some schools, classrooms, or homes have limited access ta
technology. Fortunately, many flexible literacy skills can be developed thraugh the use of print baoks ;
that have the characteristics described above, such as mlm!cking digital texts in style and formatting,
changing organizational patterns, explaring interactive formats and representing messages in a variety
- - ofways. The ‘availability of print books that can teach students necessary digital skills may narrow a gap
that could be perpetuated by the disparity between enviranments rich with technology and those that
are Iackmg in technology. 3

 Changes in contemporary children’s baoks are nat only related to digital and technological influences
“but also the influence of 2 cultural mavement of the late 20th century knawn as postmodernism.
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Postmodemism is largely a reaction to the assqned certainty of sclentific, or objective, efforts to explain
reality. In essence, it stems from ‘a recognition that reality is not simply mirrored in human
understanding of it, but rather, is constructed as the mind tries to understand its own particular and
personal reality. For this reason, pastmodernism is highly skeptical of explanations which claim to be
valid for all groups, cultures, traditions, or races, and Instead focuses on the relative truths of each
person. In the postmodern understanding, interpretation is everything; reality only comes into being

through our interpretations of what the world means to us individually.
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Multimodal Texts in Children’s Literature
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small number they listed that did not match with the standards, including promoting creativity, allowing
students to think out of the box and explnm their own thinking, fostering empathy, and gwlng' students
a chance to be actively engaged and galn ownership of learning. These purposes for literature response
were important to teachers with respect to maintaining a positive and productive leaming environment.
Arts-based responses offer rich opportunities to fulfill many purposes such as those included in Table 1,

while enhancing understanding of literature :md creating lifelong learners.

The design of arts-based response_s gues beyond thinkfng of a final producz such as a cute craft to send
home, to instead, thinking about the activity as part of a process that will allow students to engage with

the content and literature. Because arts-based responses to children’s literature are central to achieving
the final section of this chapter will feature well-

teachers’ purposes and align with state standards,
designed arts-based acthntles that can heip studems transmediate between modes and think about

making meaning In_ new ways.
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suggestmrn talung place with students and teachers exploring and experiemcmg the text and the actrvtty
together. Students are nat professlonal acrm»rs musicians, artists, or dancers, and yet they are fully
capabhz of wsua[ and performing arts responses Likewise, teachers do not need to be professmnai
artists of dancers enher to effectluelv us& arts-based respanses with students. As pmnted aut by
Berghoff {1998] these responses are not about teaching the disciplines of art or music in the language
-arts classroom but allowing. learrmrs to use their knowledge from these disdplmcs to learn in the
language arts classroom ' Thase ways of think{ng and expressmn are familiar to young children, she
explains. “From earl‘v childhood on, c'lwldren make sense of the ‘world thmugh dramatic play, drawing.

dancing, smgmg “and other communical:ive forms” {p. 521}. Teachers can foster an enviranment where

these ways of thmldng continue 10 be y‘alued 25 students explore the world in ways that are’ familiar. .

Each example in the following secnon amso mpjudes a link to the standard(s} that the actwiw addresses
asa remmder that offering arts based rﬂs;fe?ngus accompllshes important cumcul.argaals. Hlenls

The \nsual and performﬁn

- sn.ggestions and to inspire new ideas.
Innovate. As you consider the use of arts-

P Lt
* | = | ¥ I
¥ ‘ i LA It

Music ik e |

; - | 'FHW ‘ s

“Mussc fesponses expiare how a!lelemnms bﬁ music and audia, Including mdwuduaisounds pazchﬂlugh orecil
and lempa {apccd) commumcate w:th Iuteners ZJ‘" | ‘:;, i I.i ;

low), dynamics (Ioud and soh) mvthm,

i m

Sf:zund 1ranslauon Cl e e a1y i )
y Karen Erhardt (2006] follow:. the fammar lunu of' ﬂmi&OIdL Mem“
part of the varse, tlwﬁr, is a ;tgrng;bfr 0

azz perfarmer. AS
erforde by’ ‘thiat jazﬂ l1 Wr ﬂhuq
For this lv: ;mﬂ b -
to smg alaug %fim lli'
i

j ‘The tr_x; of Tf;rs Jazz Man b
yerse on cam page. introduces 2 different

word:- {hat helps readers hear-the, sopund af the instrurment p
-md pl*rasu lnmrporated Into the ilfustration. .

an uthuLd saund o
Look o8 a dass rr.ud aiaud Then re rwd the baok and invite studum,

_.I.er‘,, / ; . :



i

W e T
B gt AR A

w LA A A A L2 Ll



ENT-LITERATURE
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Color and emotions - i _ il
I mﬁe relaﬂonship between color and emotions and
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 The following activity allows smdenu to explme

involves two children’s Iiteratum baoks My Ma
Feel by Janan Cain (2000). Both of these books relate ‘emations and moods to different colors. Start the

lesson by reading each of the bool:s 'in a large group format. For the remainder of the lesson, ask
students to work within small gmups. Provide each group with plenty of different colored pieces of
_ paper. To start, ask one person inthe graup to avctn utan emotion for the other members, ‘charade style.
Other members of the gmup will then r.hoose a pleoe of paper in a color they think represents the

acted-cut emotion. The gmunmembers will then share the emotion lhey believed was being acted out,

as well as why mey chose that panlcular color to represent it, and :he acter can share if the group
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i |
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Dance and movement
Dance and movement respanses explore how both dance or body movement can ewpmss m!ss:lges and

‘communicate with others.

Walk fike afan... .
Eww time students need to rﬁmre amurrd the room, make the most of these transitlans bymmhgman
into a response activity focusing on dance and movement. For example, as students move to g!ﬂn line

- or to shift acmiﬂes in the room, connect to a character In a dass read-aloud by asking ¢ stun‘lems o move
as if they are feding one or more ‘of the gmnrﬂnns that character had mupu'lemei This wil heip

students ident[fy with and mdmland the actinns af the characters.
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cubism artwork with the illustrations in D. B. Johnson’s (2002) Henry Bullds a Cabin or the work
children’s book author David Wiesner with surrealism works of Salvador Dall or Viadimir Kush. Exte
the activity by asking students go on an “art hunt” and make matches between picture book illustrati
and pieces of artwork. For a challenge, ask students to create their own illustrations. Though some
the styles may seem detalled and difficult for children to replicate, they may still choose one of 1
harder styles to explore the process. Or suggest they work with an easier style, such as naive artwg
characterized by a childlike nature and represented in picture books such asThe Bookshop Dog
Cynthia Rylant (1996) or Joseph Had a Little Overcoat by Simms Taback (1999). Students can crea
lllustrations to go with a story they are writing or related to an event Iin thelr life. After matching art ai
illustrations or iliustrating using a certain style, have a discussion with students about why a style mig|
be used with a certain book. Did the style help tell the story or set the mood? When they used the styl
themselves, how did it affect the overall message they were communicating?

Pinhole view

lllustrators are becoming much more innovative in the creation of wordless picture books. The wordles
picture book Flashlight by Lizi Boyd (2014) offers many opportunltio_s for discovery. The lllustration:
show the character exiting a tent in the woods at night. Most of the page is black with grey line drawing
to show the dim background. The character is holding a flashlight and there Is a bright .spot of the
llfustration on each page in the path of the flashlight. Small holes are cut out of each page giving a
glimpse of what is to come or perhaps something missed on the page before, further drawing visua
attention to details in the book. Since exploring dark spaces may not be conducive to a classroom or
school environment, teachers can extend the reading of this book by using the idea of the cut outs. Have
students view the classroom, other areas in the school, or outdoor areas of the schaol grounds through
2 hole cut in a piece of paper. Have them sketch the new things to which this pinhole view of the world
drew their attention. What do they see differently with different shaped hales? Do they see things they
did not notice without the pinhole view? This artistic response helps students understand the effect and
heme of the book and also helps give them a different perspective on their e nviranment.

”

-LOSURE ACTIVTIES
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SYNTHESIS / GENERALIZATION

197

- Randolph Caidecott

We study literature because It is filled with ideas that needed to be explore and literature helps
us to see the new ways. It brings us to a deeper understanding of life.

How does children’s literature started? Before the 17th century, children were seen as small
adults; however, during the Enlightenment and Remantic periods, childhood was viewed as a
time of innacence that was distinct from adolescence (young adulthood) and adulthood (Ave

& Kinnell, 1995}). These changes in viewpoints created a new market for the writing ar::
publishing of books specifically for children, who were seen as innocent and piayful beings
rather than mini-adults. During the 18th century, John Newbery, a writer of children’s books,
greatly influenced children’s Ilterature by stanlng the first publishing house dedicated to
children’s stories. He published his own stories, as well as the works of other children’s book

authors {Gangl 2004). The Idea of a publishing house just for children’s stories reflected a shift -

in how society thought of children. During the 19th century, greater numbers of books were
written far children’s play and en]oyment im:luding the first plcture book, whn:h was wrmen by

Recent dacades have brought additional changes in the publishing of children’s literature. The
market far children’s literature has been influenced by demand from parents, children with
increased buying power, and a proilferatlon of serial writing to boost sales. In addition, there
have been changes in the content of children’s books related to gender, daiversuty, and sodal
class (Ching, 2005; Englehardt 1991; Gangl, 2004; Hunt, 1935, Larrlck, 1965 Taxe!, 1997; Zipes,
2001). While each of these areas Is a worthwhile topic of study on its awn, this chapter does not
focus on them beyond recognizing their influence averall. s i
‘While the impact on chnldren s literature due to cultural inﬂuem:es has been apparent
throughout the decades, ¢éurrent trends center mastlv on digital and technologlcal advances in
our society. Tachnofogicaf advances have exerted huge effects on printing and pubhshing
capabilities. Beyond pnntmg capabl!{tms authors and mustramrs are writing to maintain the
attention of children accustomed to the’ fast'paced spnsory input of digital resources, such as
computer and video games smartphones and . tablet apps Pubnshmg companies have

attempted 10 praduc.-_ print texts that mimic or rcsnmble digital texts

images, or format. Some prlnt texds even borrow concepls about page design from digital texts.
and technologic:al resources and global access to information have changed

yectives repmscnmd in books far. children {Dresang, 1599,

Exposure to digital
Jude the use of non: linear plots that are organized not by

the ‘boundaries, topics, and perspec
2003). These changes In print texts inc
a typical beginning, middle, and end, but tell the story
multiple directions through the text (e.g.. The £nd, by Davld LaRocheIIe 2007)

in wording, style, type of :

out of arder and/ar lead: readus In



EVALUATION

Questions and Activities it

literature?

Browse the children’s books ar the local library or on-line library and critically analyze the
: messages to find books that represent 3 New perspective or Vvoice that is not usually heard, such
s 3 story told from the perspective of a character from a diverse Population or 4 unique
representation of gender roles. What social, cultural, o i

F political Mmessages are reflected in that
plece of literatyre? )

~based Fesponse activities jn €ach arey (qrama, music, dance, ang
hance understanding of th

€ texts. Share Your idea with twe Other
etermine the stare Standards that connect to the arts-based response activities
each person designeg. :
Post test yi .
Enumerate the ftems asks in each Questiong,
List down, ke theme ang oncerns of ¢hildreng merature
b .
ol
d. i
e. i
What are the chy
i Sharacteristjeg of Patterns ip, children s lnerature
z .
h: !
Gi"ee"amples of arg 2 :
Ms-baseqy fesponses 1 children’ |, fatura
I

i 0
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The ultimate goal of literature Is to understand others and ourselves, It provides the reader with dues to
life l;setf. The speaker is the author in disgulse controlling what he wants the reader to see and when
and how he wants the reader to see It. It is the job of the reader to ask why. This is part of the practice
of living — seeing whether others notice what another notices and can make the same interpretations
while reaching the same conclusions, Literature offers this practice in understanding and provides a
better opportunity in living (Reed). ‘

We generally refer to the things that make up a work 5f literature, its component parﬁ, as elements.

Thi list contains such things as
s Plot
® (haracter
® Setting
¢ Theme

+ Pointof vléw : -
To be a critic of literature, that is to be one who talks about what literature does and means, we need a
common vocabulary. For this reason, we study a list of Jiterary terms, . i

Literary Genre . |

A genre is a type. The basic types of literature are fiction, nonfiction, poetry and drama. But within those
there are sub-types:

Fiction: novel, short story e &

Nonfiction: essay, editorial, news story, feature story,

Poetry: verse, narrative poetry, eplc‘poetry, free verse, and many more

Drama: classical, tragedy, comedy - : :
In addition to the genre above, we will consider anything written and published to be literature. So a

web page is_ literature. A VCR manual is literature. An ad in a magazine is a type of literature.

Writing has various purposes. Four main purpose of writing are to-

* Inform - » .
+ 'Persuade 5
*  Entertain

® Describe - : i

These purposes are generally integrated. In other words, a short story can achieve all four purposes. In
fact, it may be a poor short stary if it doesn’t. A VCR manual is not as extensive In its purpose. A VCR
manual is there to inform, to tell the VCR user how to operate the machine. It may also describe some
aspects of the machine or operation, but probably doesn’t persuade, and most iikely doesn’t entertain.
- But fiction, drama, and poetry can do much more than what'’s listed above. When It’s really good,
literature can teach us what it means te be human, to show us where we belong in our time and in all
"time. It can show us how to Jive rightly and love well, and it'can show us how to be the best we can be.
We learn form stories: Early religions used stories to teach their truths and laws. Think of the parables in
the Bible. These are stories to teach people abaut Christianity. Anclent peoples used stories or myths to
try to explain the mysteries of nature and even to define their own origin and afterlife, ‘
Today, our parents read us stories when we are children, These stories are primarily used to teach us
about life and the world around us, to help us understand our mentioned and to know about human
relationships. - e : :

|
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When we begin to choose
preferences 3

animal stories, a
in school, teachers want us to

history. Stories that are common
have read Romeo and Juliet by the time they a
who have read It is connected
Common stories are one way
are considered historically,
Teachers also want us to re
interesting ideas. L

Teachers also want us to re
e We learn new words whe

e We become better writers
e We learn more about the world

e We learn more about ourselves

nd still others like stories about

n we read

Whatever genre of literature we choose to enjoy on our own,
left school. It’s one of the best ways

continue to read long after we've
minds.

Children’s Literature

A definition of i
ive shaping of life and

= jrerature is the imaginat
The province of literature is the

Characteristics of
From Perry Nodelman, the Pleasure

1 ftissimple and straightforward.. . s
lary needs to be overly simplistic or t

vocabu

This does not mean that
for children)

or flat{as too many books
2. Focuseson action.

Subtle psycho!pgical event are often imp
3. s about childhood. ! i
4. Expressesa child’s point of view
5. |roptimistic. e

~Hope is a vital dimension of a children’s

6. Tends toward fantasy. : :
Jlic defiance of our knowledge 0

Fantasy often implies a symbol
potential that lies below the surface i
7. lsaform of pastoral idyll.
The pastoral idyll celeb ratet
company of friends.
8. Views an un-idyliic worl
pore complex and interesting

home and the exciting dangers o
grow up but not grow up, etc.
9. Isdidaclic: il Al

he joys and i
d for the view poi

f advent
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our own stories, we often choose types of
nd Interests. Some of us like mystery st
eople and families. There are many

read books that are important to our unde

to a group of peaple help u
re adults. Whe!

in the group who “get it,” while
that peopleina socle

socially or culturally important.
ad books that stretch our minds and get us to think about important or

ad because they know th

human condition, li

books reflect ambivalence a
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stories that appeal to our
while others fike sports of
choices for us.
rstanding of culture and

nite them. For example, most people will

n references are made to that play, people
those who haven’t are on the outside.

ty are bonded together. There are certain books that

ories or horror storles,
p

at reading helps in many ways:

to choose something and t0

it's important
pand our

there Is to continue to ex|

nd structures of language.”

thought into the forms a
thoughts and Insights.

fe with all its feelings,

Children’s Literature as Genre
< of Children’s Literature, 1* ed. Longman, 1992

hat style should be choppy

lled through narration and comment on actions.

book.” (Sarah $medman)

¢ reality, and represents the

n each of us.

nnocence of rural life, close to nature and in the

nt of innocence. &
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ure, desire to be innocent and experiences, desire to
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Traditionally, children’s literature has been as attempting to educate children. A universal theme

Is teaching children that desplte its boredom, home are better place to be than the dangerous
world outside.

10. Tends to be repetitious.
Repeating task is a basic method of education.
Repetition is a common trait of oral literature.

Repetitions with variations o words, phrases, situations, and narrative patterns are common In
children’s lterature.

11. Tends to balance the idyllic and the didactic.

Some boaoks are almost completely didactic (teaching them how to become like mature aduits and deal
with the adult world) or idyllic {reflecting a desire to retain the innocence of childhood), but most books

combine the two approaches, and deal with opposing ideas, such as home vs. away, communal concern
vs. self-concern, good vs. evil.

DEVELOPMENTAL ACTIVITIES

Characters
1. Typesof Characters:

* Protagonist (here): the central figure with whom we usually sympathize or identify.

Antagonist (villain): the figure who opposes the protagonist and creates the conflict.
Foil Character: the figure whose personality traits are the oppasite of main characters. This
is supporting character and usually made to shine the protagonist.
2. The ways characters are portiaved: '
¢  [Flat characters (stock, static characters or stereotypes): they have no depth and no change;
we anly see one side or aspect of them. Most supporting characters are portrayed in this
- way, for example, a strict teacher, a helpful policeman, and an evil stepmother.
Round character (dynamic character): they have more fully developed personalmes We
expect the protagonist and antagonist to be rounded individuals who express a range of

emotion and change throughout the na rrzmve usually toward greater maturity.
3. Theways characters are revealed:

* What the narrator says about (he character.
* What the other character say about the character

What the character says about himself or herself
*  What the character actually does

Setting -

. The setting refers to the time, the geographical location, and zhe general environment and
g circumstances that prevail in a narrative, The setting helps 10 establish the mood of a story.
Two types of setting :

1. Integral setting: the settlng is lully described in bath Nme and pla ca usually found in historical
fiction. :

2. Backdrop setting: the semng is vague and general, which helps o ’mnvey a universal, timelb‘ss ‘

tale. This type of setting is often found in folktales and simply sets the sta?gc and the mood. For

iy
1
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example, "long ago in a cottage In the deep woods” and “once upon a time there was a great
land that hsd an Emperor.”

Narrative Point of View

Plot

Internal narrator: (first person narrator: the narrator uses °I” to refer to himself/herself: the
narrator is a character in the story, but not necessarfly, the protagonist. This narrative point of
view allows for a very personal touch in the story telling.

Omnisclent narrator (multiple points of view: the narrator is “all-knowing”) the narrator Is not 2
character in the story but knows everything about the story. The omniscient narrator can show
the thoughts and experiences of any character in the story. It permits the writer the broadest
scope.

Limited narrator (external subjective narrator; the 3" person point of view): the narrator is not
a character in the story but look at things only through the eyes of a single character. This type
of narrative permits the narrator to quickly build a close bond between the protagonist and the
reader, without being confined by the protagonist’s educational or language restrictions.

The plot of a story is a series of interconnected events in which every occurrence has a specific purpose.

A plot is all about establishing connections, suggesting causes, and showing relationships.

Four

e of plot structure:

* A dramatic or progressive plot: this is a chronclogical structure which first establishes the setting
and conflict, then follows the rising action through to a climax (the peak of the action and turning

point), and concludes with a denouement (a wrapping up of loose ends).

climax

rising action denouement

end

-

*  Anepisodic plot: this Is also a chronological structure, but it consists of a series of loosely related
incidents, usually of chapter length, tled together by a common theme and/ar characters. Episodic
plots works best when the writer wishes to explore the persanalities of the characters, the nature of
their existence, and the flavor of an era.

Climax 1 Climax 2 Climax 3

rising rising ;
action actio s
ending 1 ending 2 ending 3

Chapter 1 . Chapter 2 Chapter 3

* A parallel plot: the writer weaves two or more dramatic plots that are usuaily linked by a common
character and a similar theme.

| Page
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3. Exposition: the narrator’s passages that provide background information and/or introduce
characters to help readers understand the events of a story. Children prefer a balance between
exposition and dialogue.

4. Dialogue: the words spoken by the characters, usually to each other, not to the reader. Children
especially enjoy dialogue as a realistic and convindng way of defining character.

Tone
Tone refers to the author’s mood and manner of expression In a work of literature. The tone can be
serlous, didactic, humorous, satirical, caustic/sarcastic, passionate, sensitive, sentimental, zealous,
indifferent, poignant, warm, agitate and so on.
Humor:
Incongrulty is the foundation of humor. We laugh at the tension resulting from something out of the
ordinary. Humor Is elusive. Humor tends to be age spedific. Humer can be elther sympathetic or
genitive. One prerequisite is that the victim must seem to deserve the fate aor the harm must not be
critical. ‘ : - :
Ten types of humor mast common in children’s books {Kappas, 1967):

Exaggeration

Incongruity

Surprise

Slapstick
~ Absurdity L

Situational humor

Ridicule/satire

Defiance

Viclence

Verbal humor: word play, name-calling, jokes and puns, malapropisms (the unintentional misuse

of language), or the misinterpretation of language.
Parody: i

A parody s a literary imitation of another plece of literature, usually using exaggeration for comic
purpose. g : AL

A parody implies a degree of sophistication that deconstructs the original stary and depicts the
characters from a different perspective. '

Parodies can demonstrate the vitality of literature and can suggest new ways of [nterpreting old tales.
Condescendingtones:

Condescending tones are inappropriate for children's stories, placing the adult narrator in a superior
position. ; R

Far examples, a moralizing, didactic, sentimental, or cynleal tone Is not appreciated In children's
literature nowadays. = ]

® & & & @ & & o * @

CLOSURE ACTIVTIES

1. Explain how the different elements of a story cantribute to a good story. ;
2. Diseuss the characteristics of children’s literature by giving illustrations. -

3. Present the definition of the childrens literature as well as Its elements by way of asong, arap
or acrostics. :

W
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The Art of lilustration, Early Childhood Books

LEARNING OBJECTIVES
Upon completion of this module the learners will be able to:

L
2
3

PRE-TEST
Read each item mrefully and try to answer or provide the concept ar :hlng being described

i

2

10.

CONTENT PREPARATORY ACT! IVITIES 2
: TR

ding of the importance of Arts Ilustrations in children’s literature

Demonstrate thelr understan
young leamners.

Demonstrate thelr understanding on the impact of picture books to
Discuss the elements, different type and characteristics of picture books

or asked..

It enhances text by providing a visual mpresematlon of the subject matter.

It provides a children’s visual experience, where the story develops and is supported by rich

fllustrations.
They enjoy books that have bright colors and big pictures.
They begin to see that the print holds meaning and they can quickly become adept at print

concepts suchas holdlng the book properlv, tumlng the pages, and even tracking the print as

they "read.” __
Children can actively pa rticipate in read-alouds by asking and answering questlons about the

text and retelling stomzs
Typesof picture books which |nclude board books, puﬂl -tab books flap baaks, pop-up hooks

cloth books, and plastic books. -

Types of pxcture . hooks that fostef vlsual llteracy and Ianguage development in chﬂdren .

Atype of picture hook in whlch atextis absent or mmlmal so chlldren can apply meaning to the
story. ) il . p =
These are reallstlc stones that hawa ammai or mammam ob]ects as the main character ,

ln this genre a fusion of reality and mmgmallon wnh dreamllke lmgery heightens the

experience of the young mader
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Mustration is one of the most versatile art forms in today’s visual cuiture. Somehow it has always
crossed boundaries between fine art and drawing into 3 “grey” area, and has consistently provoked
debate, but how do we comfortably define it?
on of the form Is amorphous and indefinite,
image making. Like photography and
— If i's commercial, ks it art? The
e been commissioned, for

The "label” illustration/illustrator is ambiguous. The definit

constantly challenging notions and perceptions of contemporary
ften been questioned by Its intent

printmaking, iflustration has o
answer to that Is obvious; some of today’s greatest artworks hav
example, Ange! of the North by Antony Gormley or Mare Quinn’s sculpture of Alison Lapper and Mario

Testina’s flawless images of Kate Moss.
grown broader in its context through new

As a genre, illustration has been born out of many things,
media and technology, and this has signified that lllustration now shares a valid platform with fine art.

Today’s Hlustrators go beyond caricature and visual representation to observational statements about
current trends and popular culture. Contemporary iMustration Is a new mavement with fllustrators
drawing Influences from graffiti, fashion, computer games and animation. There are fewer boundaries

and more friction.
DEVELOPMENTAL ACTIVITIES

THE ART OF ILLUSTRATION |
Not very long ago an artist who was an dllustrator wasn
Those days, thankfully, are gone. It Is hard to belleve, (ool
struggled for artistic recognition beyond the well known pages of
worldwide acclaim, he judged himselfa failure, beileving that {llustration was of no importance.”

[Hustration enhances text by providing a visual representation of the subject matter. The jllustration may

be intended to simplify complicated conce pts or objects that are difficult to describe textually.

DAVID MACAULAY
.73

{
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t taken very seriously by the pundits of fine art.
king at the illustration above, that N.C. Wyeth
hildren literature. "-despite

B s i ]

is one of our all-time favorite books for kids and adults. Here we can take apart
David Macaulay gives diagrams a

plicated ideas-of machinery and systems.

The Way Things Work
and put together the com
whole new life in his many books. -
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Our first interaction to Hiustration is often In children’s Iiterature and "pimn'hoo&'. What ks your
favorite children's boo -
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Some places to see original lllustrations are:

Brandvwine Museum in Chads Ford, PA

National Museumm of American il DI inNewpdrt,'Rl‘ \.

Sodety of | ors in New York City. .
_Of course, illustration Is not only inside of books but book covers, posters, zines, and websites. The New
tary on events of the day.
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Many artists have often warked as pmlnss!onql il!ustmfors in order to suppart their careers as artists.
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~ And, many such artists have Incorporated the technigues of illustration into their artistic. pr'rCIl#Mt}
- even—and this is more common during the second _halﬁ:of‘thg 20th century—had their ilfustration
i ' ited W ne art | nclude the wark of R.
‘artists, Andy .~

considered fine art and exhibited within fine art inst,itutlans.'Rei.::_ent ‘mcamples:‘l %
he 20th century's mast famous

" Crumb, Art Spiegelman, and Saul ‘Steinberg. One of t
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Infants and toddiers enjo ha ' ' :
‘books that can be handjleri ::oﬁl:tseltrh:l:n:;v:a::sghﬂ: Tfio rs’ s Considy sl T
toddlers can learn proper book handiing aind:ca;iﬁq ;fdr’? :‘t Tam e e e VoKE
aiiclpation trin e e ")_ 1§ tor books. Include books that encourage active
read books with large plctures to talk agiu:ﬁ: ;::k:se;:;? ;J_:lﬁ ??r;yd e e e
: LT it L oks ve rhyming and repetition. M.
;x:ecr:;;o:o warm and Envjting by holding the Adxﬂd'pn_yoyr lap and looking at the ba;:ak togethe: k:nﬁ
; handle the book and to help turn pages. Be comfortable in re-reading books and also in
veering from the printed words. Engage in conversation about the book by telling the child more about
the pﬁctulfei or elaborating on the printed words. Youngsters will come to learn that reading is a
pleasurabie experience and: that books are Just as interesting as toys. Therefafe, be sure to have a
multitude ~ of backs  avallable for  them 'tc.:‘_*- explore independently as~ well.

LRy
i ;

Preschoolers actively construct literacy knowledge through texts such as picture books. They begin to
see that the print holds meaning and they can quickly become adept at print concepts such as holding
the book properly, turming the pages, and even tracking the print as they “read.” Childrer this age can
‘also begin to engage in meaningful conversations about picture books. For instance, children can make
personal connections to a story or tafk about their favorite part and why they like or doo't like a

= e

particular story of chardcter. s o R e S A i

KindergartenandGrade1 . "~ U ocLanet 0 : =
Reading picture books aloud at this age offers chilldmn‘tl"l.e; opportunity to enjoy ﬁtera:ture and see va:l_ue
and beauty in reading. Children canactively. participate in-read-alouds by;' asFmg and answering
guestions about the text and retelling stories.' Comparing anq- cantrasting stosies is alo a great use of
picture books at this age tevel. Children can make con;pec_;jops between .similar stories, des:m:fl*a; .
characters, and similar genres or’ authors. Additionally, -picture books can be used as models for

~ generating writing from young chil

dren, such as texts with a pattern or a cumulative storyline.

Grades 2 and 3

-~ Picture books off
several times 1o consider
baaks aloud can provide

" gtories to determine their ¢

his is where the' text is read and re-read

the author's purpose, the structure, and the fl‘n.w of thg text. Reading p;iu::;
the modeling and seaffalding of this close re-adm-g. Children can r::cou ik
.ent:r'-al. MEessage, Jésson, or mom].' picwure books f‘m, be use ’.t-o ¥

er a gre;:t Emppormhlly for close reading. Tl

1
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characters, and how their motivations and feelings contribute to the story, They also provide shorter
text to practice comparing and contrasting themes, plots, and characters across storles.

Beyond Grade 3
Sometimes we think that as children get older and begin reading on their own that there s little reason

to read pictures books with them. Not so. Beyond the early years, picture books are great vehicles to
teach literary elements. Literary devices such as imagery, volce, theme, satire, and personification can
be identified and discussed using carefully selected picture books. These can be valuable
understandings for older children to then apply to reading chapter books, and also to apply to their own

narrative writing.

—Shannon Riley-Ayers, Assistant Research Professor, NIEER

What Is Picture Book?

A universal definition of a picture book is hard to pin down, but one thing experts agree on Is that the
interplay of narrative and illustration is fundamental to the book as a whole. Picture books, picture
storybooks, and lllustrated books are similar in that illustrations play an integral role in each format
These terms are often used interchangeably. The difference between the three Is the degree to which

illustrations play a role.
in a picture storybook, the pictures merely complement the story, often mirroring the plot.

In an illustrated book is a fusion of words and pictures. Qutstanding picture books seamlessly meld both
components together, forming a rich and rewarding reading experience. While the illustrations are the

core of the book, the text s still essential. After all, it inspired the pictures.

"A picture book for children as diﬁtjngulshed from other books with illustrations Is one that essentially
provides the child with a visual experience. A picture book has a collective unity of story-line, theme, or
concept, developed through the serles of pictures of which the book Is’comprised.” = !

-, o

Picture books are a format[fvorm/deslgni and no a gehre(content), though many people sometimes use
the term “genre” t6 describe picture books as a whole. Picturing backs does not refer to picture books

as a genre because it is the format that is the physical aspects, of pld'ure books that make them distinct
within the field of children’s literature.

32 pages I< standard ({though titles can be 24-48 pages)

lllustrations dominate text :
Iliustrations integrate with the narrative to bring story to a satisfying conclusion.

Word count is generally Iessj:han 500 words. Although picture boaks can have over 2000 words
or have none at all, as Is the case with wordless picture books.

® @ o o

Types of Plicture Books
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1 TOV BOOKS include board books, pull-tab books, flap books, pop-up books, dloth books, and
plastic books (bathtub books). Took books can be simple or very complex. They are a wonderful
introduction to children’s literature_and quite fun to incorporate Into story time.

2. CONCEPT BOOKS foster visual literacy and language development in children. Concept books
introduce children to shapes, colors, the alphabet, counting, and more difficult coémepu, suchas

principles of grammar and time.

3. ALPHABET BOOKS introduce children to the
and counting.

4 WORDLESS BOOKS are excellent tools to help children
wordless books text is absent or minimal, so children app
wordless/nearly wordiess books offer Is the opportunity to retell the story aver and over.

ABCs and COUNTING BOOKS Introduce numbers

develop language and narrative skilis. In
ty meaning to the story. The marvel of

Genre of Picture Books

Genre Is a term used in literature to designate a type-for example: mystery, adventure, romance,
sdence fiction, history, traditional literature, informational, and anthrapomorphic (animal) stories.
Unlike novels, pictures books have fewer genres.
fiction picture books.

The principal genres for most picture books are: :
Istic stories that have animal or inanimate
k, walk, dress, and otherwise behave like
mals or objects have human
Settings can be imaginary or

1 ANTHROPOMORPHIC (ANIMAL) STORIES are real
objects as the main character. Animals/objects tal
humans. There is usually little of no magic because the ani
characteristics that render them capable of extraordinary feats.

contemporary. :
3. REALISTIC STORIES feature sym athetic characters that children Identify and empathize with.
For the last two decades of sO authors have explored timely somber topics in picture books,
such as cancer, death, homosexuality, adoption and AIDS—to name a few. Realistic books can

have a contemporary of histarical setting. s =
ry that heightens

imagination with dreamlike image

3. MAGIC REALISM Is 2 fusion of reality and
sed with a sense of wonder and promisev—anything is

the experience. Ordinary activities are Infu '
possible: a boy can take a purple crayon and create 3 fabulous dream world, a board game can
come to life, or a boat can transport a frustrated child to 8 land where Wild Things rule.-These

takes can have a contemporary of anima i ;
4. TRADITIONAL LITERATURE Includes  tall tales, fairy tales, folktales, trickster tales, myths,

legends, noodlehead tales, Jakata tales, beast tales, creation
elling patterns rich language, and

goose, and fables. Traditional literature features storytell
slements of fantasy. Traditional literature can be'set in both imaginary and contemporary

settings. ’ ! : 54 _
5; lNFOFfMATIwONAl (nonfiction) picture books are an alternative to encyclapedias and other
reference sources. INustrations andfor photographs are bright and colorful. Accuracy and
timeliness of titles is important. Look for source notes, bibliqgraphles, indexes, and table of
contents—¥m-e mark of exceptional nonfiction. Quality informatlanal books ace easy o read and

eliminate threat to young readers.

glnary setting.

source: Picturing Books: a website about picture books by Denise J. Matulka

3| P2y

While they exist, it |s difficult to find mystery or sclence

stories, pourqoul tales, mother |



